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PART II

NARRATIVE

I. PROJECT PROCEDURE SUMMARY;

Yr;

Objective 4

A./ The_continuing design of solutionsTototypes for application
tojoupil reading_ deficiencies in the elementary grades AK-S).

B. Procedures:

Project teachers field-tested diagnostic and prescriptive
techniques in their classrooms. A monitoring system was instituted

for all Project Teachers.

C. Evaluation Procedures:

Experimental and Control Groups were designated. The district-

wide application of the Stanford Achievement test was utilized
for assessment purposes. The test which was administered in
March, 1972, was'used as the pre-test and the April, 1973,
application was designated as the post-test. Change-scores

were computed and comparisons were made between the groups.

Objective 2:

A. The design of -velo =n a and even ive readin .ro rams,

techniques. an_ d_strototypes for the early elementary grades.

B. Procedures:

The Scott-Foresman Reading Systems was selected as the best
commercial reading program on the market. Materials were

acquired and made available to all primary teachers throughout

Humboldt County.

C. aikatiglEUMUtLEL:

The Director of Special Services, Superintendent, and elementary
Principals, mat with elementary teachers in October in order to
determine the efficacy of the Scott-Foresman Reading Systems.
It was the unanimous conclusion of the teaching. staff that the
Reading Systems contributed significantly to the reading
improvement of primary-age children. All teachers polled
requested that the program be continued and expanded into the
intermediate grades.

Objective 3:

A. Th desi n of techni es for an on oin continuous in-

e e to i

to s a o em- o vin a

a± lit of eachers

e -a dia no i

oLArLindiv c_..11012112141.,zejAingcfLUsiedeficiencies.ies.



B. Procedures:

Participating teaciers conducted in-service activities for all
elementary teachers in Humboldt County during pre-school
orientation, Teacher Improvement Days, and on an on-call'
throughout the school year.

C. Evaluation Procedures:

Change-scores were computed between the pre and post applications
of the Stanford Achievement test, reading sub-test, and
comparisons of pupil achievement between the Experimental and
Control groups.

In addition, scores were collated for participating teachers
during the current year and prior to their involvement with
Title III Activities.

Objective 4:*

A. The desi n o,. _an in-service traininikcycle for principals
and other supervisors of instruction.

B. Procedures:

Mr. Warren Botkin, Principal of the Winnemucca'Grammar School,
has been involved in workshop activities and the day-to-day
implementation from the inception of the program. Mr. Ken

Lords was promoted to the Principalship of the Sonar, Heights

Elementary School and rapidly became one of the cheif
enthusiasts and boasters of the program.

C. Evaluation Procedures:

This objective was evaluated through the subjective assessment
of the attitude and cooperation of Principals.

Objective 5:

A. ......211&Itationof,soltheimeriesse forrul
pilot programs.

B. Procedures,:

Participating Teachers piloted the instructional model that was
developed during the first two years .1f the program, during

this evaluative, third-year phase. Additional refinement and
other developmental activities were conducted to enhance the
model and provide prescriptive devices applicable to the needs
of individual students.

C. Evaluation Procedures:

Grade equivilence gains of participating and non-participating
students were compiled, analyzed, and compared.

.5,



okluti;/e 6:

. A. iie development of rocess and roduct eve ua ive esi ns

...a........e.......saaziafx.RLE.....91....adfeclbackmnsointrorrnskithin the

district.

Procedures:

. Adocally-designed system of monitoring the activities of
ParticIpating,Teachers was developed and collected on a bi-weekly
basis.

C. Evaluation pFocedurev

The Director of Special Services colledted teacher monitoring
sheets from the Participating Teachers and conducted monthly
classroom visitations to assess the degree of compliance to
program objectives and the prescriptive devices which they
designated.'

Objective 7:

A. atAvollJILJaLleattkzaiLmaammullatrilmimism
P.......Ailnlellatki91211SALUS2.11922=112,211naMILUELL221

remedial prototypes.

B. Procedures:

Participating .Teachers conducted in-service activities for all
teachers in utilizing techniques developed during the first two
years of program operation and development on Thursday, August

31, 1972 - during staff pre-school orientation. On April 11,

1972, the Board officially adopted district level verifiable
performance objectives for the reading program.

C. Evaluation Procedures:

(See Objective 6).

Objective

A. The development of dissemination-diffusion models and
demonstrations for re lication and ado tion b rural counties

:throughout Nevada.

B. Procedures:

A complete description of the final approved instructional
model, including the hierarchy of identified reading skills,
pupil performance objectives, and evaluative instruments,
instructional packages, were published in booklet form and
distributed to all county reading teachers and the Nevada
State Department of Education, Federal Relations Branch,
for state-wide dissemination.

if I



C. Evaluation Procedures.

The success of dissemination activities were evaluated in
terms of the number of inquiries that are received for more
information to the Humboldt County reading programs and
the number of requests accomodated for observations of class-
room techniques and materials.

II. EVALUATION SUMMARY

0

A. Procedures Exceeding or Meeting Anticipated Results

1. ImRlementation of Pilot Programs:

Participating Teachers 'piloted the Ginn 360 Reading PrOgram,
the Scott-Foresman Reading Systems, and the individualized
approach to teaching reading during FY72. Both of the \

commercially produced Ginn and Scott-Foresman reading programs
were considered to be superior in,approach and format. The Scott-

ForesMan system was selected unanimously by Participating
Teachers as the better of two fine programs and also becouse it
correlates very well with the basic Scott-Foresman reading
program which remains an integral part of the total reading
program. The selected program materials were purchased for
use during FY73 and are being expanded for useage in grade

four during FY74. Plans are for continued expansion in sub-
sequent years. It was the consensus that the individualized
approach to the teaching of reading is highly desirable, but
that it depends, to a very large extent upon the ability and
emotional make-up of individual teachers. It was, therefore,
recommended, but not mandated. Instead, it was recommended that
the flexible grouping approach developed under this grant be
made available to all district teachers and that it be officially
adopted for district use.

2. Evaluation Designs,:

A monitoring program has been developed and was utilized
during FY73. (See Appendix.)

P ocedures Not Objective

1. Solution Prototypes:

Consideiable time and energy was expended by Participating
Teachers in developing viable strategies for application to
student reading deficiencies. The development of a hierarchy
of criterion-referenced reading skills and skill-development
files must be considered exemplary. However, a comparison of
Experimental and Control Groups does not indicate an impact on
student growth.

7,





The preceeing table gives no indication that students of Participating
Teachers benefit more significantly than do the students of non-participants.

2. Early School Develoom,ntqAllilWatad142.2121Mal:

See Comments in regard to "Solution Prototypes."

3. In-Service Training:

Beginning on October 31, 1972, Humboldt County, with leadership
from Title III Participating Teachers, assumed total respon-
snility for in-service activities,` including methods of diagnostic

and prescriptive teaching of reading; factors that contribute
to individualized instructional activities; performance objectives

and criterion-referenced testing, particularly as they apply
to locally-developed teaching materials; placement; grouping

techniques; and record-keeping. Program participants were
available to teachers throughout the district on a request basis.

ACHIEVEMENT OF PUPILS OF PARTICIPATING
TEACHERS BEFORE AND AFTER RECEIVING

IN-SERVICE TRAINING ,

1

+ or
Post-In-

April, 1973 4 or - Service

April. 1970 Nat'l. :dorm Nat'l. corm Nat'l. Norm tialL4Hoz2 Vs.Pre-In--
Service

3.7 +.1 3.02 -.68 4.87'Grade 3 3.89

,Grade 3 3.56 1 3.64 -.06 4.08

. Grade 5 5.79 5.7 -.09 5.79 4.09. 4.08

The Positive growth \4actor of.the students of the three

Mrticipating Teachers who were active throughout the duration

--of Abe_program was insignificant.

4. in-Service lctivitiesfoUrteckaalm

Only one, of four, Elerhentary Principal participated in formal

inservipe activities.

5. Manalgont'Strategies,:

An extensive systtm of program controls, supported by verifiable

process objectives, were developed and imilemented during FY73.

Unfortunately, however, Project Teachers were not required to

conform to those which related to the development of individual-

ized instructional packages.



Process 0!ectives

1. By August 1, 1972, the Director of Special Services, with the
concurrence of Participating Teachers, will design an in-service
workshop for all elementary reading teachers and principals in
Ilwaboldt County, in order to°

a. Tmplement,the Title III Informal Test Packet of Reading

b. Acquaint teachers with and begin implementation of objective

based individualized instructional activities.

c. Provide an understanding of the purpose and use of Individual

and Class i.bnitoring sheets.

d. Orient new teachers to District reading goals.

2. On August 31, 1972, a reading consultant from the Scott-
'Foresmen Publishing Company will orient all primary reading

teachers in Humboldt (County in the most effective means for

utilizing the newly-adopted Reading Systems.

3. On August 31, 1972, each Participating Teacher will instruct

other Ilumboldt County reading teachers at appropriate grade

levels in the use of the Informal Test Packet of Reading Skills,

the implementation of methods for individualizing reading

instruction through the utilization of the performance bank,

methodology and objectives for monitoring activities, and

district-wide adopted reading goals and objectiyes.

4. By September 15, 1972, Participating Teachers will utilize

approved reading materials, as evidenced by monitoring records

filed with the Director of Special Services.

5. Throughout the 1972-73 school year, all Participating Teachers

will present completed monitoring sheets to the Director of

Special Services at two-week intervals, as evidenced by a file

of monitoring sheets retained in the office of the Director.

6. By the end of the 1972-73 school year, each Participating

Teacher will design instructional packages to assist pupils

in the attainment of designated performance objectives, as
approved by the Team Leaders and Director of Special Services;

6.1 By October 2, 1972, Participating Teachers will design

instructional packages for the mastery of consonant sounds.

6.2 By October 31, 1972, Participating Teachers will design

instructional packages for the mastery of vowel sounds..

6.3 By November 28, 1972, Participating Teachers will design

instructional packages for the mastery of structural

analysis skills.

/ o.



6.4 By January 2, 1973, Participating Teachers will design
instructional packages for the mastery of context clues

and dictionary skills.

6.5 By January 23, 1973, Participating Teachers will design
instructional packages for the development of sensory
image formation and literal comprehension.

6.6 By February 20, 1973, Participating Taw:hers will design
instructional packages ior the mastery'of inferential
and evaluative comprehension skills.

6.7 By March 20, 1973, Participating Teachers will design
instructional packages for the development of literary
appreciation and selection of evaluation skills.

6.6 By April 17, 1973, Participating Teachers will design
instructional packages for the mastery of specific study
skills, including organization, recall and locating
information.

6.9 By May 15, 1973, Participating Teachers will design
instructional packages for the mastery of the following

study skills:

a. Following Directions.

b. Adjusting reading rate to specific purposes.

c. Developing skills in relation to the purposes for

which pupils.are reading.

III. GENERAL. PROJECT SUMMARY:

A. alanaullegyltinqfrom Project Activities

1. The Schools :.

The development of centrally-located files of prescriptive
reading materials, catalogued by skill area and grade level,
were developed by staff members. In each of the three Winnemucca
elememtary schools teachers have been provided teachers with
convenient accessability to practice materials.

2. ,The Pupils,

Pupils benefited from the enhanced teaching skills of teachers

and more individualized attention.

3. Staff:

Participating Teachers testify that they feel much more
comfortable sbout the teaching of reading than they did prior to
their envolvement with the project. They indicate a greater

awareness of those skills essential for success in reading

and added competence in assisting children in acquiring them.



They demonstrate an increased awareness of variables which

tests do or do not measure. There is a tendency to exhibit

less faith in the validity of standardized and other group
tests and are cautious about relying on them for diagnosing
specific reading disabilities. One teacher has commented that
phonics tests do not measure specific phonetic skills, and adds
that this assessment mu.t by conducted by the teacher on an

individual basis with each child. The files of pupil practice
materials in each school is being utilized by many teachers and
is viewed as being a useful adjunct in providing individualized
instruction.

. The meetings were very. effective. These meetings attempted to
delineate pupil proficiency levels at each grade level, write .
verifiable performance objectives, and devise objective means
to evaluate the degree to which each student achieved the
specified skill/achievement. Teachers were concerned with
such things as the recognition of comparatives, roots,

inflectional endings, affixes, possessilie forms contractions,
and syllabication, as well hs phonetic, contextual, and
comprehension skills. Participating Teachhers possess a knowledge (

of reading rarely with-in the, cognition of the "average"

classroom teachers.

These teachers are aware of pupil needs within their individual
classrooms, student needs and achievement in other classes at
all grade levels, and how they fit into the scope and sequence

of district reading efforts.

Teachers gained insights into teaching methodologies which
didn't exist prior to the initiation of Title III efforts.
For example, a teacher stated that one of her pupils can "memorize

a list of words with initial consonants or blends, short medial
vowels, and final consonants, but can not make the association

based on this pattern."

The fact that the teacher is aware of the child's problem and

can articulate his difficulty exactly indicates that she is

looking at pupil's attempts to read ore analytically than

most teachers.

The effects of the program have permeated areas other than

reading. Teachers are more cognizant of skill development in
mathematics and social studies and many are using techniques in
these classes which were acqvired in reading workshops.

4. The Community:

The community has been appraised of School District efforts
to enhance the reading ability of pupils through project
dissemination, including informational broad casts, discussions,
and a monthly bulletin, entitled "The Sinecure's Epistle."



Spin -Off Activities

1, nl§21221212922E-

Spin-off benefits are detectable in the substantial number of
non-project participarits who are utilizing the prescriptive
files which were developed and placed in centrally-located
positions in Winnemucca Elementary Schools, their attendance
of project sponsored workshops, their exploitation of techniques
derived from workshopsl.and the general spirit of co-operation
that prevades the educational program, locally.

2. The Students:

The entire thrust and focus of this program has revolved arcund
the assessment of pupil reading deficiencies. As a consequence
of this thrust, teachers are taking a closer look at the needs
of all/children and developing individualized programs to
alleviate pupil needs.

3. The Staff:

The general spirit of co-operation and esprit de corps
engendered by staff meetings and the enthusiasm displayed by
Participating Teachers has tended to be disseminated to other
staff members who exhibit curiosity and then interest in the

program.

4. The Community:

Dissemination efforts have resulted in a wide-spread community
awareness of Humboldt County efforts to provide an augmented

reading program and its attempts to become more accountable to

the local citizenry.

C. Related Programs

ESEA Titles I,. TI, and VI are designed to assist in the total
county-wide reading effort and to provide services for children
who are culturally or educationally disabled.

D. The Extent of Alleviation of Identified Needs.

The prime accomplishment of the project was the implementation of
enhanced instructional techniquet for teachers, All Project
Participants, as well as a number of non-participants received
intensive training in diagnosing pupil reading eficiencies and
prescribing appropriate treatment. Meetings conducted by the
project staff to evaluate standardized testing instruments,
analyze the reading process, write verifiable performance objectives,
and devise tests to appraise pupil performance have produced
tangible outcome-.1 in terms of the knowledgeability and effectiveness
of Participating Teachers. This has failed to produce the desired.

outcomes in terms of student achievement, howemer.



IV. DISSEMINATION:

A. procedu;m

The project created a widespread awareness of project goals and
a prototype for a diagnostic/prescriptive approach for the elimination
of reading deficiencies in rural schools. The specific and primary
target of dissemination activities was in the critical area of
internal dissemination to Humboldt County School District staff and
was handled in several ways. First, the Project Director held
conferences with teachers in order to solicit their co-operation in
a continuous professional evaluation of, the project. Second,

informative articles were submitted to the local, weekly newspaper
and use was made of the monthly Humboldt County curriculum bulletin
entitled "The Sinecure's Epistle", which was distributed to each
administrator, teacher, and parent of school-age children in
Humboldt County. Project progress reports and descriptive prticles
concerning the diagnostic and prescriptive processes developed were
forwarded to each school within the district by the Project Director
O various stages of development. The proledures and methods to

be incorporated in the program are intended to provide exemplary
prototypes for the solutions to pupil reading deficiencies within.
the rural context. The Humboldt County School District intended
to serve as a model for observation by members of the State
Department of Education, other rural school districts throughollt the
state, and other members of the educational community interested in
rural education. A brochure detailing the objectives, activities,
and procedures of the Humboldt County program is available to all
persons visiting Humboldt County. Copies of the publication are
distributed upon request. Interim and final reports are made
available to the ptblic, upon request. Finally, a guide was developed
and forwarded to tht. Federal Relations Branch, Nevada State
Department of Education, for broader dissemination. Visitations
and requests for more information was made by the Washoe County
School District and the Nevada Youth Council.

B. Effectiveness:

Unquestionably the most effective method of dissemination, from a
local standpoint, was in-sery ce meetings conducted by Participating
Teachers for other local teachers and the informal sharing of
information which occurred between teachers throughout the district.

C. Dissemination Costs:

1. Graphic Art Services

2. Printing Supplies

3. Postage

Total cost of dissemination

$260.00

130.00

30.00

$420.00



V. 'EVALUATION:

A. Stansilartizecent

The Stanford Reading Test was administered to Experimental and
Control Groups in March 1972 and April, 1973. This instrument
proved relatively effective in measuring the total growth of

pupils in reading. It did not measure growth in specific reading

skills, however.

B. Evaluation Activities

In addition to the utilization of the Stanford Achievement Test,
the following problem-solving steps were designated and adhered to
by the Project Director in his capacity as Internal Auditor:

1. Problem-Solving Step 1:
The evaluator will look for, and record evidence of, a

pupil cumulative file or a special teacher file in which the
teacher has recorded syeptomatic data as described in the program

objectives.
Auditor's Comment: The card file of student skills and needs
is presently used by some teachers and has been found to be
a great help in providing attention.

2. Problem-Solving Step 2:
The evaluator will look for, and record evidence of, the

existence of specific behavioral objectives for pupils, based

upon diagnosis.
Auator's Comment: At meetings of Participating Teachers
attended by the Auditor, the teachers were attempting to set
levels of proficiency for students at each grade level. This

was part of the hierarchy chart of behavioral objectives for

reading which the staff also developed.

3. Problem-Solving Step 3:
The evaluator will look for, and record evidence of, the

existence of written prescriptions for the achievement of he

above objectives - which may show evidence of consideration of
a broad array of possible solution strategies.
Auditor's Comment: One of the major concerns expressed by all
teachers was the difficulty of finding enough time to individ-

ualize instruction in their classes. Upon examination of this

concern it seemed that the major difficulty was in the paper
work involved in keeping progress records of all students./

4. Problem-Solving Step 4: \I

The evaluator will look for) and record evidence of,
implications of solution strategies derived from written,

prescriptions.
Auditor's Comment: Most teachers seem to be interested /in this

concept of grouping students according to some need in skill
development. They realize that individualized reading does not
mean teaching each skill to each child as an individual. They

perceive individualized reading as a flexible grouping plan in
which a group of students are put together for some common need,
taught the skill, and another group formed based upon some other

need.

/5,



C.

D.

E.

5. Problem-Solving Step 5:
:he evaluator will look for, and record evidence of,

teacher evaluation of pupil achievement in terms of the
stated behavioral objectives. Hdewill also look for evidence
that evaluation results are being used to revise and improve
instructional strategies.
Auditor's Comment: The project teachers have gained insights
into the how's of teaching reading which they felt they didn't

have before the project.

Changes Resulting from Evaluation Activities:

No changes have occurred in the basic project design or in the
program objectives as a result of evaluation activities.

flesupsibilities for Evaluation

The evaluation design was planned and implemented by the Diretitur
of Special Services, with the approval of project participants.
Advice was rendered by the External Auditor and the Evaluation
Consultant for the Nevada State Department of Fsiticational Federal

Programs Branch.

Parties responsible for evaluation activities have included the
Director (60;;), External huditorF (2.5;;;) personnel from the State

Department of Education (10O, and alembers of the State Advisory

Committee_ (5 %).

Long-Range Evaluation

The Humboldt County School District will assume complete responsibility

for continuing evaluation activities after the termination of Federal

Funding.

VI. MISCELLANEOUS:

A. Consultants

The following consultants made outstanding contributions to the
effectiveness of the projects

1. Dr. Marlene Butorac provided individualized instructional
activities for primary teachers.

2. Miss Virginia Reid provided training in an integrated approach

to reading instruction.

B. Materials

Partici'ating Teachers developed a hierarchy pf reading skills, an
informal test packet, performance objectives for each reading skill,
and appropriate evaluative instruments for each objective. These

materials have been submitted to the Nevada State Department of
Education, Federal Programs Branch.

/6,
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